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A ]!rimer for excellence

Attention to details can make
a good newsletter great
Line. Fisch

~ see a lot of newsletters. Most of them are good. A few of them are great. The
~ difference between good and great often is the attention to details of layout,
headlines, type, graphics, and proofreading.
As I riff through my collection of newsletters, I find a variety of things that could be
adjusted to improve the overall effect of the publications. These are not necessarily
flaws -- many are just items for which there are both good options and better options.
Most of the adjustments require relatively little effort to make.
Here's an accumulation of my suggestions for your consideration.

Give the front page your best shot.
An open, inviting front page draws readers into a publication. It should feature your
best, most appealing article. Don't upstage that with trivial notes ahead of it. Don't
detract from it with another major article. Avoid clutter. Resist flourishes unless they
really enhance the material.
An asymmetrical layout adds interest, but be sure the page is reasonably balanced.
Postpone general credits to the masthead. But be sure to include the date and the name of
the institution; amazingly, quite a few front pages omit that. A contents box is appropriate if your newsletter runs more than four pages.

Write headlines that entice readers.
Headlines do for the article what the front page does for the newsletter: they grab
readers. Write action headlines, using active verbs, rather than passive captions. If you
must use standing heads such as "From the director" or "The editor speaks" for regular
features, use them as kickers over a true headline.
Headlines in all capital letters are hard to read and gobble space. A growing trend is
to write "downstyle" headlines, capitalizing only the first word and proper nouns.

Select type, paper, and ink as carefully as you select words.
Choose type that can be read easily and that doesn't call attention to itself. That's
why most editors prefer type with serifs. For most text, use only one font in appropriate
size-- usually 10, 11, or 12 point. When you have more copy than space for it, edit to
reduce length rather than try to jam it all in by cutting type to less readable size.
Headlines can be set 8 to 15 points larger than text. A different font can be used for
headlines; often sans-serif type is used for contrast to text. Pay particular attention to
type size when you set special graphic/type elements: subheads, pull-out quotes, and
blurbs should be sized somewhere between text and heads. Endnotes and explanatory
elements might well be set a point or two smaller than text.
See 0 Attention to details, page 2
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Don't set long passages in italics, since it doesn't read as easily as
roman. Be careful to not use boldface where italics is called for.
Select paper that takes ink crisply. If you use a color ink, remember
that it will bring a definite hue even to pure white paper. If you print
photos, a dark ink is best.

Employ graphic elements for both relief and accent.
Graphic elements include not only photos and sketches, but also
pull-out quotes, subheads, screens, sidebars, and white space. Without
graphics, text becomes tedious. Too much graphic treatment clutters and
distracts. Just the right amount enhances content and readability.
Use correct leading between lines of copy. Many DTP programs
crank out more than is appropriate for newsletters.
Echoing, such as consistent page headers, can bring unity to your
newsletter. But also watch for echoing that crosses the line into overdone repetition, such as excessive use of reverses and screens. Keep
screens light to improve both readability and artistic effect.
Use fillers, whether text or image, only if they're relevant to
adjacent articles or the overall purpose of the newsletter.
When you review layout, be sure to examine how two facing pages
appear to the reader.
White space is the queen of graphic elements. Use it to frame and
set off articles. Be willing to be accused of wasting space on "nothing."
Be willing to leave bottoms of columns ragged if the effect is useful. But
avoid trapping white space within copy; always leave room for it to
"flow out" to the edge of the page.

Proofread until you drop. Then proofread some more.
Totally errorless newsletters are rare. Since typographical errors
reflect glaringly on quality far out of proportion to their incidence, it
takes only a few to embarrass you. Proofread for total quality control.
Read final copy word by word and line by line against original copy
(not a processed version) to ensure no omitted passages or repeated
material. Proofread punctuation as well as words. Watch especially for
missing end punctuation in quotations and parentheses. Often errors
occur in numbers, dates, and proper names because we seem to attend to
them less in proofreading.
Don't rely totally on your computer's checking of your spelling. A
word may be the wrong word even though spelled correctly. To save
yourself time in looking up words in a dictionary, post over your desk a
list of words whose spelling often troubles you.
I'm not suggesting that if you aspire from goodness to greatness that
you need to follow a rigid formula for make-over of your publication.
For almost every "hard-and-fast rule" there is a notable exception.
Every suggestion should be tempered with discretion and good judgment.
Some of the ideas I've listed may be appropriate for your situation.
Use them if they seem to fit. Remember that your newsletter should
always reflect your own purposes and serve your own institution. Let it
do that in the best way possible.
Line. Fisch is a faculty development consultant and a co-editor of The Muse.

Editors' musinrs

What do readers
want?
It's a simple question and an
obvious question. But all too often
editors fail to ask it.
Being an editor, you think you
know what's good for a newsletter.
You assume that if people had significant suggestions, they'd surely tell
you. But you've probably received
few comments -- good or bad -- about
your publication.
The only way to learn how a
newsletter is coming across is to actively seek reactions. A questionnaire
may be useful, but often returns are
low. You might better telephone a
sample of readers and ask them what
they like about the newletter, what
could be improved, and what special
content they'd like to see. A few calls
each issue would not be a burden and
likely would be of great help.
Having given this advice to our
subscribers, the editors of The Muse
could hardly disregard it themselves.
We plan to talk with some of you in
the near future about our newsletter.
But you don't have to wait for a call -drop us a note whenever you want to
pass ideas along to us. Thanks.

-- L.B., L.F., K.Z.

The
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Reap the benefits of newsletter networking
Years ago, at a POD Conference, about a dozen of us were enjoying a lively luncheon conversation when Linda Hilsen suggested
that we ought to share newsletters.
By the time coffee was served, we
had formed a wonderfully spontaneous newsletter network.
It couldn't have come at a better
time, since I had recently decided to
enter the perilous realm of newsletter editing. I was thirsting for information and ideas about every aspect of design and production. The
newsletters that soon began arriving
served as my trusty cicerones, guiding me by their good example
through new and exciting territory.
They became my close friends, each
displaying a distinctive personality.
Even though I am no longer a
neophyte editor, I continue to learn
from my colleagues. If you have
not already taken advantage of
newsletter networking, I heartily
encourage you to do so.
The following addresses will
serve as a convenient •starter list. •
It is neither definitive nor judgmental. Indeed, there are scores of excellent faculty development newsletters which deserve regular reading.
Now all you have to do is write the
persons listed and reap the benefits
of newsletter networking.
Focus on Instruction
Chuck Spuches, Editor
Room 8-Moon
SUNY Col. of Env. Sci. & For.
Syracuse, NY 13210

The LES Newskner
Tom Creed, Coordinator
Learning Enhancement Service
Saint John's University
Collegeville, MN 56321
Spotlight on Teaching
Dee Fink, Editor
Instructional Development Program
Carnegie Building
The University of Oklahoma
Norman, OK 73019-0385

Teaching at UNL
Delivee Wright, Editor
University of Nebraska-Lincoln
121 Benton Hall
Lincoln, Nebraska 68588-0623

Faculty Focus
Barbara Millis, Editor
Office of Faculty Development
Univ. of Maryland Univ. College
College Park, MD 20742

The Beacon
Office of Faculty Development
Ken Zahorski, Editor
St. Norbert College
DePere, WI 54115

Core
Susan H. Cohen, Editor
Centre for the Support of Teaching
York University
North York, ON M311P3

Ken Zahorsld

'
The Editorial Eye
Winner of several prestigious
awards, including the 1990
EDPRESS of America Honor Award
for Best Newsletter, The Editorial
Eye is both entertaining and informative-the kind of publication I look
forward to getting in the mail each
month.
Part of this newsletter's appeal is
its lively and attractive format, but
perhaps even more noteworthy is the
alluring variety of its contents.
Some of the regular features include
a "Book Reviews• column providing
information on texts dealing with
such topics as writing, publishing,
editing, design, and marketing; a
•software Review• of state-of-the-art
word processing, indexing, and
desktop publishing software (in the
past few months there have been
reviews of WORD FOR WINDOWS
2.0, ON TARGET, ISYS 2.07,
XTREEGOLD 2.0, PC-INDEX 3.0,
THOUGHTUNE 2.1.09, and LEGACY); and a lead article treating a
broad spectrum of topics ranging
from "desktop's magic charms• to
the "editorial bully. •
There are still other regular, or
at least periodic, columns delivering
grist for the editing mill. Bruce 0.
Boston, in "The Logo*Phile, • deals
out a witty and helpful series of
observations on everything from

"politically correct language• to
•navigating the rough seas of usage, •
and Ellie Gavin delights in quizzing
the reader on matters of usage and
grammar through her "Test Yourself! • column (happily, she also
provides the answers). Particularly
useful is the •Resources• section,
which identifies books, materials,
organizations, refe~ce works, and
new technologies pertinent to the
editorial enterprise. Besides the
features already listed, readers of
The Editorial Eye will also discover
"Editor's Bulletin Board, • •Ms.
Grammar, • ·an the Job, • "Readers
Write, • "Black Eyes, • "The Right
Word, • and "Oddments. •
Eye allows subscribers to reprint
up to 300 words without permission,
a nice bonus for busy newsletter
editors always looking for good
material to help fill white space.
In short, The Editorial Eye is an
editor-friendly newsletter that packs
a great deal of entertaining and
useful material in a handsome and
lively format. Further, this is a
newsletter which should appeal to
both novice and veteran editors.

Ken Zahorski
1he Editorial Eye. Alexandria, VA: Editorial
Experta, Inc., 12 issues per year, 12 pp. per
issue, $87.00 annual subacription.

The ~fuse
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Selecting g,uotqtions

Different voices, different viewpoints
Laura L. B. Border

fWfl
CWJ

hen I began editing The
Tutor at the University of
Colorado in 1985, I thought quotations would add interest, humor,
poignancy, and even urgency to our
message. We all like quotations.
They entertain, amuse, instruct and
inspire.
At the time I sought out the
volumes available in our library. To
my dismay the editions that I found
featured only white males. Being an
enthusiast of Agatha Christy, I began
an investigation. Where could I find
other representative voices? I discovered a book of quotations by
black authors; again those featured
were male.
Then, I discovered Elaine
Partnow's two volumes The Quotable
Woman: From Eve to 1799 and The
Quotable Woman: 1800-1981. I was
thrilled. I looked up "higher education • in the topical index of the
second volume and discovered an
entry "Democratic ideals may suggest that higher education is nondiscriminatory but it is actually continuous with social definitions of masculinity. • (1457:2, 515) Oops! This
quotation seemed to be too political
to be perceived of as entertaining.
In fact, it called for a revolution.
I checked the earlier volume and
under "universal education • discovered: "It is necessary that all our
people should be instructed, as universal education is the main pillar
that must eventually support the
temple of our liberty. • (743:24, 403)
Again this quotation called for reform.
I was getting curious. Had I
stumbled upon a significant difference in the way men and women
view education? This article is too
short to answer such a question, but
it opens up an intriguing avenue of
research.

As a result of my investigations,
I decided to revolutionize the •historically correct• quotation section
traditionally found in newsletters.
Now I make a deliberate choice to
seek out quotations for The Tutor
that represent a multifaceted view of
education -- representing men and
women equally by gender, color, and
ethnicity.
Since other editors have encountered the same problem and called
me to see where I get my quotations,
I'm suggesting the sources which
follow. And, of course, if you can't
find what you need, regard it as an
opportunity to create your own publication!

Adler, Mortimer J. and Van Doren,
Charles. The Great Treasury of
Western Thought: A Compendium of
Important Statements and Comments
on Man and His Institutions by the
Great Thinkers in Western History.
Bowker, 1977.

Davis, Kathy, ed. & illus. Proverbs
from Around the World. Great Quotations, 1991.
Doyle, Edwina A. & McDonald,
Alice, eds. To Touch the Future:
The Educators' Book of Quotations.
Kentucke Imprints, 1986.

Farber, Bemard E. A Teacher's
Treasury of Quotations. McFarland
& Co., 1985.
___ . A Teacher's Miscellany: An
Anthology of Short Writing from
Diverse Countries &: Many Centuries. McFarland & Co., 1990.
Field, Claud. A Dictionary of Oriental Quotations. Gordon Printing,
1972.
Partnow, Elaine. New Quotable
Woman: From Eve to the Present.
Facts on File, 1992.

Alvarez del Real, Maria E. ed.
Frases Celebres de Todos los
1iempos. Editorial America, 1988.

Rawson, Hugh and Miner, Margaret,
eds. 1he New International Dictionary of Quotations. NAL-Dutton,
1988.

Anderson, Mac, ed. Great Quotes
from Great Women. Great Quotations, 1985.

Laura Border heads the Graduate Teacher Program at University of ColoradoBoulder and is a co-editor of The Muse.

Baron, Joseph L., ed. Treasury of
Jewish Quotations. Aronson, 1985.
Bell, Janet C., ed. Famous Black
Quotations: And Some Not So Famous. Sabayt Publications, 1986.

___ . Famous Black Quotations
on Women, Love, &: Other Topics.
Sabayt Publications, 1992.
Conway, Linda. A Teacher Is Better
7han 1Wo Books. Great Quotations,
1992.
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WIGS, MORTARBOARDS
AND OTHER TRADITIONS
L
Don Forrester, Ed

Director of CETL
A British profes·
so r in vited his lawye r
friend to lunch pri marily t have some
fun at his expense
over an a rt icle he
had just read in the
newspaper.
"I say, N eville," sa id
the waiter had ta ken
their orders, "I just read
that you barristers are
considering leaving off those silly white wigs you wear
in court. It's about time, I'd say! How many centuries have you
persisted in that ridiculous custom ?"
N early choking on a sip of water, the barrister replaced his
glass, and carefully composed himself as he wiped his mouth on
the white linen napkin.
"I must say, Percy, that I am somewhat taken aback that one
of your profe sion would be of such an opinion , steeped a you are
in tradition. Those caps and gowns you academics wear don't
exactl y serve any usefu l purpose now, do they?"
"Quite true," replied the profe sor, "but mo t ofusdon't lecture
in them anymore, we only u e them for ceremonial occasions.

Besides, academic
regalia once had a
use ful pur po e-to
keep the wearer warm
in unhea t ed lec ture
halls-which is more than can be said of your artificial looking
wigs."
"But," N eville countered, "court is a ceremonial and solemn
occasion. The wigs set us apa rt from the other participants in the
courtroom and give us a sense of d ignity."
Percy, regretfully, could not restrain his laughter.
"My dear friend, forgive me, but if you fancy that you look
dign ified in that ludicrous hairpiece, I must tell you... " His
sentence was interrupted by more laughter which he pretended to
try to stifle with his napkin.
(continued on page 11)

DR. ]0 ALLEN BRADHAM
1992 DISTINGUISHED TEACHING
AWARD RECIPIENT
Kenneth P. Gilliam, Ph.D.
Associate Profes or of Economics

F

ollowing the tradition established inl982, we have again
cho en to honor a faculty member for outstanding performance as a classroom teacher. C riteria
for the recipient continue to emphasize
the importance of crea tivity, the nurturingofindividuali ty, and the presence
of a model in both teaching and scholarship for students to emulate. This year's
honoree, Dr. Jo Allen Bradham, follows
a proud line of recipients by receiving
the eleventh annual award for distinguished teaching.
Dr. Bradh am ha a rich history of
classroom experience in her specialties
which include English literature, poetry, and the execution of the wri tten
and spoken word. She is descri bed by
colleagues as being enthusiastic, we llprepared, and highly organized. However, there are also elements of her
teaching that transcend these characteri tics of all good teachers. These are
the qualities which leave lasting legacies of in piration for bo th students and
co lleagues. Many would covet her ability to energize a classroom through the
advocacy of her beloved ubj ect. She
has the ability to maintain a linkage
between herself, the subj ect, and her
student . Thi is a personal and spiri tu al bo nding be tween stud ent a nd
teacher that re ults in nothing less than
sy nergetic responsivene s. She has the
ability to empower words both visually
and musically in a way that communica tes the dynamics of th e written word
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and the express ive quality of the poe tic
ve rse , while preserving the interpretive freedo m of each new group of
scholars who engage in dialogue over
the class ics.
T o try to hea r th e inn er vo ice of
teach ers and their teaching, the c mmittee charged with selecting th e fi na lists for the Distinguished T eaching Award asks each of the semi-fin al-

ist to ubmit a narrative on teaching
effe ctiveness. l have cho en to reproduce much of the statement Dr.
Bradham presented to the co mmittee
because l believe it co nveys a po tpo urri of co mmunication skill , narrati ve a rt, and experi ence in teaching.
Dr. Bradham wro te:
"A narrative on teaching effectiveness is like an ad in the personal : a
q ui c k procla ma t io n of o n e's
unmatchable and highly des irable virtue . The test for truth in the personals
is time; similarl y, the test for truth in
narratives on teaching is time.
"The only measure of teaching effecti veness is the retrospective, not the
Scantro nic. How do you mea ure accomplishments in teaching? You look
at people's eye and know something is
happen ing. O n campus or on the streets
beyond it, you meet a person who says,
because of your course X number of
years ago, l can do so and so. O r because
ofyour course, l realized I had a mind . O r
you helped me when I needed it. O nly
things like thi measure effectivenes in
teaching, and no form accommodates
such material.
"But for the occas ion l will write a
personal (in the jargon of the person al ): 'ADPlT eeks clas . O bj ective:
growing, enj oying, learning.' ince the
code of this personal is le we ll known
than that of the amorous personal, here
i the key: Articulate, Dedicated Professional T ends T alent (ADPTT) .
"I work at discovering and cultivating talent. It surfaces in papers, in questions, in the body languag of the per on
who stays afterclas to chat, in eyes. The

talent takes many forms. In a few cases,
genuine bri lliance declares itself. But
many have a talent for hard work, the
application of which reaffirms the triumph of the race-winning tortoise. T alents are a variou as their possessors,
and I try in all interactions-in class
and out -to keep my antennae po ised
to pick up the signals. Since a longrange investment strategy, not sweating
the hort, pay in the talent market, I
keep investing in talent-yearafter year,
class after class, person after person.
Eventually the phone rings, the letter
comes, the off-print arrive , the comment surfaces; in all is the common
thesis: thanks for finding and nudging
me. Many times, from the least expected source, has come the dividend : 'I
want to be to someone what you have
been to me.' I think of the letter and the
comments as the visible harvest, for to
mix my metaphors in a most unprofessional way, I see teaching effectiveness
not just as the long- term investment of
the economist but as the timeless task of
the gardener. l plant and , if necessary,
stake and tie up. The harvest takes care
of itself.
"T ending talent translates into effective teaching, and I have seen a
good harvest which is now doubling.
Students whom I taught when I was
starting out are now co llege professors.
They send me their students and en dor e me by their experience and performance. When three generations of
us are together, I have the long view of
effectiveness in action- that's better
than a dozen impetuous marks on a
machine-graded form.

" 'Keep the flame'
may sound like a
truism, but there
is nothing wrong
with the truth that
learning is a light."

"To cultivate talent, I witne s in
class that what I am doing matters
greatly, and I attempt in all clas es to
model a striking use of language and
ideas so that students wi ll see in action
the material they read on paper. In
abbrev iated form , my philo ophy of
teaching comes fro m the following: Keep
the faith, the fury , the flair, th e flame,
the fact , the friendship. The first of
the e, keep ing the fa ith , sounds my belief in what I am doing, in the content
itself, and in the connection with the
great community of time and minds
wi th which letter and learning connect
us. The second , fu ry, reminds me that a
passionate intensity-as long as it stops
short of zea l--creates interest and invites participation. Flair matters because
with undergraduates, the medium is the
message, a statement that does not deva lue the message. ince it i my privilege to teach the great works, I am
obligated to work on a high level. 'Keep
the flame' may sound like a truism, but
there i nothing wrong with the truth
that learning is a light. I have to say so in
manner, example, and tone, not just in
words and not just in class. Keeping
fac ts demands solid preparation for every class. The product i too valuable to
break down in delivery; therefore, I h ave
to have my facts in place and ready.
Keeping friendship means simply that
teaching goes on in the office and in
extracurricu lar affairs; it goes on after a
class is over.
"l depend on this pattern of faith,
fury, flair, flame, facts, and friendship to
shape me up as ADPTT (a portfolio
personal) and to in pire others." •
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FACULTY DEVELOPMENT GRANTS
ongratulationsandbestwishe for ucce ful proj ects go
to the recipient of Kennesaw tate's Faculty Development Grant and ummer ti pends. Thi
program alway yield intere ring and
valuable project applications, and this
year was no exception. The award , announced on May 8, included Seven Summer tipends for project which were
carried outduringsummerquarter, 1992,
and five Facu lty Development Grant
for project to be completed by next
jun . ummer tipend have the value
of 10% of the recip ient' ba e salary (5%
each for joint recipient ), and Facu lty
Development Grants have a maximum
value of $2,000.00.
Award are made each year by the
Faculty Development Committee, which
con i ts of one member from each of the
four schools, the four most recent recipients of the Di tingui hed T eaching
Award, the coordinator of the Office of
External Funding and the director of the
Center for Excellence in T eaching and
Learning. The 1991 -92committee member wer : Ben G olden (Chair), Lynn
Fedeli, D n abbarese, Nataline Matthews, Patti Reggio, Bowman Davis, Alan
chlact, Howard healy, Jackie Givens
and Don Forre ter (ex officio). W atch
for a call for applications for the 1993-94
program earl y in the winter quarter.
Focuses of the elected projects included pure re earch, app lied research ,
community and in titutional ervice and
curriculum development. Below is a list
which includes the author( ), title and
an abstract of each funded project:

C

FACULTY
DEVELOPMENT

GRANTS
William R. Forrester, Ph.D.
A ociate Professor of Marketing
Susan S. Carley, Ph.D.
As ociate Profe or of Marketing.
An Empirical Investigation of Behavioral Responses to Dissatisfaction
in Buyer-Seller Relationships. The study
focu e upon con umer behavioral response to dissatisfaction in the little-
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under rood context of buyer-seller relationships. pecifically, the research inve tigate the way in which consumers'
re ponses todi atisfaction are influenced
by theirperceptionsofsalesperson 'tru tworthiness and expertise, as well a how
these response are mediated by situational influences and consumers' attributions of responsibility. Data are to be
collected by a mail que tionnaire in
which re pendent are a ked to relate
their behavi ral intention following a
service fa ilure. The cenario will involve relationship between homeowner and real estate agents with whom
they have li ted their houses for ale.
Respondents will be actual homeowners
who have had their home li ted with
real estate agents sometime in the preceding ix-month period. Result of the
stud y will have ignificance for academic and practitioner alike.

Hugh C. Hunt, Ph.D.
A sociate Profe orofPhilo ophy.
The Concept of Person in the Philo ophy of Edith Stein. Edith Stein, a
student of Edmund Hu erl, the founder
of the movement known a phen menology, lived 189 1-1942.A converrfrom
judaism to Catholicism in 1922, rein
entered the Carmelite monastery in 1933,
was taken from the monastery by the
azi in early August, 1942, and gassed
at Auschwitz on 9 August, 1942. In her
di s rtation she addre ed the concept of
empathy. he turned to the relation hip
of Hus erl ' phenomenology to the
thought of Thoma Aquinas. Emerging
from her dissertation, but even more
prominently, from her stud y of the Husser!/ Aquinas relation hip wa the concept of the person. Furthermore, she
recognized the person as the concept
central to all philo ophical endeavor .
This study trac her concept of p r on
from her early work up to and including
the last of her philos phical and theological works. The rudy attempt to
e tablish the uniqueness of her philo-

ophical/phenomenological approach to
the concept and the significance and
influence she has had on all ub equent
reflections on the concept of person,
both in philo ophy and theology.

Alan Lebaron, Ph.D.
As i tant Profe or of Hi tory.
Are the Maya Evolving Toward aNew
Nation? Theproject isa tudyof Mayan
ethnonationali m in Guatemala and
Mexico: it roots, it current characteristic , its probable future course and its
ignificance in world affair .

Ayokunle Odeleye, M.F.A.
A sistant Profe or of Art.
Inclusion of African American Artists into Course Content. Mr. Odeleye
applied for and was awarded a Faculty
Developm nt Grant to financially support his ummer tipend . ee the
proj ect de cription on page 5.

Daniel J. Williams, Ph.D.
Associate Professor of C hemi try.
Travel Funds to Investigate Methods for Assaying Free Radical Activity
in Blood Samples. In order to investigate links between active molecular substance known a free rad icals and a
variety of di ease uch as cancer and
cardiovascular malad ie , methods for
a saying free radical in blood ar being
investigated. With the availability of a
large blood ample base with associated
health record th rough "Operation C lue"
in W ashington ounty, Maryland , the
free radical theory of di ea e etiology
may be either further upp rted or refuted. The grant reque t focu e principally
on the need for travel funds to aid in
information gatheri ng for the purpose of
developing and refining the as ay methodol gy. A mall amount of expendable
upplie areal o needed. The long term
goal is to develop the procedure to th
point f attracting out ide funding uch
a from th Narional lnstitutesofHealth

AND SUMMER STIPENDS AWARDS
so as to obtain the equipment allowing
undergraduate participation, once the
large scale analysis proces is ready to be
done.

Linda M. Malgeri, M.B.A.

SUMMER STIPENDS

The Design and Evaluation of a
New First Year Accounting C urriculum. Accounting education i in a tate
of flux . The education and accounting
e tablishments are questioning the objectives of education for accountants,
the cour e and course content, the instructional method , the faculty reward
structure, and the accreditation standards and proces . One ign ificant question concerns the lementary accounting cour e sequence and it objective .
The ecour e havebeen taughtthe ame
way and have covered the a me material
for decades. The obj ectives of the course are not meeting the need of today'
businessstudent ,andthecourse i "turning off' the type of student the accounting profe ion i eeking. This project
will evaluate and then define the content and delivery system that should be
use in th e fir st yea r acco unting
curricu lum. We will then develop and
test prototype principles of accounting
courses.

Army Lester, Ph.D.
Associate Professor of Biology.
Summer Science Camp.The underrepresentation of African American and
other minority groups in science careers
appear to be growing at an alarming
rate, yet these groups will make up a
ubstantially greater portion of the work
force in the next generation. This project
addresses the problem by offering a ScienceCampforund rrepre ented group
of the local community. The pr gram
includes ix week of activitie including lecture and eminars, laboratory
studies, and field trip , with approximately twenty, 7th-10th grade tudent
taking part. The objectives are to help
break the pattern of fear students have
of science, to help them develop the
skills to do well in these courses, and to
provide them with information on careeropportunitie in science. Theeffectivene of the program will be determined by the success of the participants
in cience cla e and cience fair , and
by major/career election in college.

Gary Lewis, Ph.D.
A sistant Professor of Physic .
Connecting With Science: Development of a New Core Course. The
purpose of thi project i to develop
in tructional mat rial for a new core
course entitled "Matter, Energy and
Life." This is the first of an interdisciplinary, two-course sequence be ing designed by a committee with members
from Biology, C hemistry and Phy ics. If
uccessful, the e cour es will become
the primary core ience sequence. The
intent i to generate a new approach to
teaching science to the general tudent
at Kennesaw State College.

Assistant Profe r of Accounting
Rodney Alsup, D.B.A.
Profe sor of Accounting.

Ayokunle Odeleye, M.F.A.
A i tant Profe or of Art.
Inclusion of African American Artists into Course Content. This project
i to identify and d cumen t the work of
promin ntAfricanAmerican vi ualarti t from the ea t coast region of the
United State . Biographical data on fifty
artist will be collected, along with color
lide of their trad itional and contemporary example . These materials wi ll become part of the Visual Art Department' permanent collection, and will
be available to faculty as a multicultural
teaching re ource.

Pam Rhyne, Ph.D.
Professor of Biology.
Science 301: Model fo r Instruction.

This proposal describes the planning and
development of instructional materials
to enhance the Science 301 course forK8 pre ervice teacher . Ba ed on the Georgia Needs Assessment and u ing in truetiona! strategies suggested by the current
science education reform projects, Project
206 1 and Scope, Sequence and Coordination Project, the lecture component of
cience 301 will be developed to erve as
a model f, r in truction .

Gail Schiffer, Ph.D.
Assistant Professor of Biology.
Developing Student Activities for
an Integrated Science Course. With
change in Area I and III of the ore
Curriculum in place, attention has turned
to Area 11, the Natural Science . The
Science Core C urriculum Committee is
developing a new model of integrating
the sc iences into one interdisciplinary
sequence a opposed to the pre em system. G oals for the course sequence, such
as the teaching of cience proce and
critical thinking kills, require a con iderable number of tudent acti vi tie , both
laboratory- and classroom-ba ed, that
encompa the eparate di cipline . Thi
project' purpose i to develop activities
for the second course of the two-course
sequence.

Diane Willey, Ph.D.
Profe or of Education.
Development of a Model for Constructing Cia sroom Assessment Tasks.
The proj ct seek to dev I p a model for
cla room a e ment for u e by college
and high chool faculty. Preliminary work
with alternative model has already been
done by a group of biology faculty. From
thi base, a more detailed draft f the
model will be developed, which will
include a) a description of the type of
learning; b) example of objectives, test
items and other as e ment tasks; and c)
an initial description of the steps to follow in writing item and other ta ks. Thi
model wi II be used fall quarter to c minue work by a group of K C bi I gy
faculty to rev ise test items. Data from the
fa ll quarter project then can be used to
further refine the as
ment model and,
hopefull y, will erve as a pi lot project
leading to external funding of further
applicati n . •
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BOOK REVIEW

I

Dede Yow, Ph.D.
Associate Professor of English
T fu! New Cavalcade: African Ameri·
can Writing From 1760 to tl-u! Present.
Vol. I. Edited by Arthur P. Oavi , J.
Saunders Redding, and Joyce Ann Joyce.
W a hington, D.C.: Howard Univer ity
Pre , 1991. 966pp.
T he hi tory of antho logies of litera·
ture in this country tell a tory. It is a
story of platitudes and po litic , ervitude
and emancipation, a tory much like
that ofournation' hi tory. As the name
The New Cavalcade suggests, this ex·
traordinary book places the work of
Black American artists solidly in the
proce sion of American literature, the
g al of the three ed itors, Arthur P. Dav i ,
]. aunder Redding, and Joyce Ann
Joyce. Beyond accommodation and pro·
te t, this anthology attests to the achieve·
ment of Black arti ts: reaffirming the
value offreedom and equality in a litera·
ture of their own xperience and culture.
This ach ievement ha been hard-won
one Joyce Ann Joyce tells u in an e ay
on her co-ed itor: "Arthur P. Davis: An
African-American Antho logist in a
Eur -American Colony" (forthcoming
in African American Literary judgments
Reconsidered, Howard UP) . The third
editor of The New Cavalcade, Prof; sor
Joyce, was cho en by Arthur P. Davi
and the late] . Sa under Redd ing because
she is a "scholar who had a deep knowledge about contemporary criticism and
the recen t great upsurge in publications
by African American women" (New Cavalcade xix). She writes that a "brief ! ok
at the goals or aim of a ampling of
White American anthologies published
between 1927 and 199 1 reveals that
African-American literary art was dismi ed a inferior by the same criteria
that fostered segregation in the political,
social, and economic realm that affected Black lives." Drawing on Paul
Lauter's book, Canons and Contexts (Oxford UP, 1991) , Joyce upporrs her
premise with the fact that out of twentyone major cla room anthologie , including many revi ed editions, "nine
contained no works by black artists; three
include only a few spirituals; four con·
rained one black writer each (Dunbar;
Philli s Wh ea tl ey, t w ice; Ri c h a rd
Wright) ; two printed some spirituals and
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one black writer" (Literary judgments) .
Academic disenfranch isement--excluding Black American artists from the
American literary canon- is codified in
the text that ed itors select to repre ent
the literary tradition. In the Preface to
The OxfardAnthology ofUterature ( 1938),
which includes writer from John Smith
to Herman Melville, but excludes Black
writers, editors William Mose Benet and
Norman Ho lmes Pearson declare their
anthology "an hi torical selection from
the literary expression of the American
people."Obviou ly, Joyceconcludes, the
phrase "American people" does not include African American and Native
American .
Of the more widely used and more
recent anthologies, The Literature of the
United States (1953; 196 1; 1966 ), edited
by Blair, Hornberger, tewart, and Miller,
includes no works of Afro-American
writers; the 196 1 and 1966 edition let
Uncle Remu tell the tale of eighteenth
century life for Black Americans, continuing as Joyce say , the "White
academy' trad ition of using Joel C handler Harti a spokesperson for Black
plantati n life and folk creativity" (Literary Judgments). The tradition of excluion continues in the 1956 and 1967
Bradley, Beatty, and Long ed ition of

The American Tradition in Literature;
Amiri Baraka is the only Black writer in
the two volume collection.
The C ivil Right movements of the
sixties initiated Black Americans' march
into the ocial and po litical citadels, a
proce ion that in the next decade crossed
the threshold of the academy. Both
George McMichael'sAnthologyofAmerican Literature (197 4) and the revised
Narton Anthology of American Literature
( 1979) include black writers: McM ichael
eleven, Norton fourteen . But Phillis
Wheatley and Gwendolyn Brooks are
the only two black women writers in·
eluded.
The voices of all America' people are
not heard until 1990 when Paul Lauter
proclaim "To the Reader" of The Heath
Anthology of American literature that the
"major principle f selection has been to
repre ent a fully a pos ible the varied
culture f the United tate ." Thi
di ver ity is reflected in "what i by far tl1e
widest sampling of the work of minori ty
and white women writer available in
an y anthology of American literature.
This selection includes material by 109
women of all races, 25 individual Nati ve
American authors .. . 53 African Americans, 13 Hispan ics, .. and9 AsianAmeri-

cans." Thi multicultural text redefine
"American Literature" (xxxvi) .
The e change mirror the changes in
the profe oriate of the academy-all
tho e ixtie radicals are scholars and
administrators now-and in the tradition tl1at institution creates. But what of
one of the oldest and stronge t literary
traditions in this country- the trad it ion
of the African American artist ? In 1941
Arthur P. Davis co-edited his first anthology of Afro-American literature, The
Negro Caravan . It was not the first anthology of Black literature, but it was the
fir t anthology including all time periods
and genre up to its publication . It was,
Joyce conclude , an implicit response to
the ed itors of The Heritage of American
Literature, who see "literary merit in only
that African American literature that is
non-confrontational and amu ing" (Literary judgments) . By including antislavery pamphleteering, fugitive slave narratives, and novel , thi book announced
to the academic world that Black artists
would take their rightful place in the
proces ion of the literary figures of the
American p ople.
It wa thirty years later that Davis,
together with]. a under Redding, preented Cavalcade: Negro American Writing From 1760 to the Present, a ne vo lume work published in 197 1 by Hough ton
Mifflin. Though containingonly80writers to Caravan's 104, Cavalcade incorporated more primary work and criticism by women and added more comprehensive bibliographical information (Lit-

erary judgments).
In 199 1, twenty years later, in the
trad ition of Lauter's Heath Anthology of
Ame1ican Literature, Arthur P. Davis, J.
Saunde rs Redd ing, and Joyce A. Joyce
present the first of two volumes of The

NewCavalacade : AfricanAmerican Writing From 1760 to the Present publi hed by
Howard Univer ity Press. Though organized basically the same a the original
Cavalcade, this ed ition adds twenty-one
writers not in the earlier Cavalcade, and
includes the work of more than fifty
women.
The purpose of thi anthology, th
editors write in the "General introduction" i twofold: to "show the evolution
of African American writing a literary
art and to provide the hi torical context
that give meaning to thi writing as the
ex pre ion of the black American's special experience in this nation." What is
implic it, though, i the creation of a
can n of writing by Black Americans;
hence the explanation f the term "Af

(
(

rican American writing" used in the title
of the book. Some Negro writersFrank Yerby and Robert Hayden-for
example, "write like whites," their referents "Anglo-Saxon American derived."
Most black American writers, though,
are "twin-rooted, and while one root is
nourished by the myths, customs, culture, and values traditional in the westem world , the other feeds hungrily on
the experiential reality of blackness.
The e writers have a special
vi ion. They are per uaded
by a special mission. ln their
work they combine the sermon and the liturgy, the reality and the dream, the IS
and the OUGHT TO BE."
(xxi)
Building a literary tradition necessarily means asse sing the literary merit of the
writers. The editors do not
back off from making judgment
calls, proclaiming that the "basis on which works were chosen
for inclusion is primarily literary
merit. " However, they add, "no
author has been left out becau e
we disagree with his critical attitudes, his politics, or his stand on
certain issues. . .. Our selections,
for example, represent practically
every major African American
critic from Alain Locke to Henry
Louis Gates, Jr., and their varying
and often strongly conflicting critical stands. OUR criticism is found
in the head notes and chapter introductions" ("General Introduction"
xxi).
Chronological in arrangement,
the four parts serve as guideposts for
the historical and literary procession
of African Americans writing in this
country. The Introduction to "Part 1
PioneerWriters: 1760-1830"provides
the metaphorical structure for the entire
volume: accommodation, protest, and
escape, the response ofBlackAmericans
to the denial of their humanity. "Part 2
Freedom Fighters: 1830-1865" contains
eleven writers, among them Sojourner
Truth, C harlotte L. Forten, and of course,
Frederick Douglass. The introduction
provides the literary backdrop of white
writers like William Lloyd Garrison and
Harriet Beecher Stowe.
"Part 3 Accommodation and Protest:
1865-191 0" contains eleven writers, some
of whom, like Booker T. Washington,
Franci Ellen Watkins Harper, Charles
C he nutt, and Paul Laurence Dunbar,

have become more familiar names because of their inclusion in recent anthologies. The procession in "Part 4 The
New Negro Renaissance and Beyond:
1910 to 1954" is one that most students
of American literature will recognize
since names like W.E.B. DuBois, James
WeldonJohnson,Jean Toomer, Countee
Cullen, Ama Bontemps, Zora Neale
Hurston, Langston Hughes, Richard

Wright, Gwendolyn
Brooks, and Margaret Walker now appear even in freshman readers.
As in most anthologies, a survey of
the literary and cultural milieu introduces each of the four sections. What
The New Cavalcade adds is a critical
context provided by writers like Alain
Locke, Walter White ("dynamic chief
executive of theN AA CP, literary counselor of young black writers, and authority on lynching"), Sterling A Brown, J.
Saunders Redding, Arthur P. Davis, and
Therman B. O'Daniel. More women
join the cavalcade with Nella Larsen,
her contemporary Jessie Fauser, Pauli
Murray ("first black woman to become

an ordained priest in the Episcopal
church"), May Miller, Elma Stuckey,
and Ann Petry.
The fact that the critical apparatus
undergirding the texts is informed and
intelligent contributes to the solidity of
the work, but equally impressive is the
distinctiveness and lightness of the editorial voices. Unlike the generic, homogenous style we read in most anthologies (Lauter's Heath Anthology
avoids that tedium with individual
essays by scholars for each section),
The New Cavalcade actually sings at
times. Take for example this sentence: "Wright's second work, Black
Boy: A Record of Childlwod and
Youth (1945), is a great American
autobiography, written in the militant spirit of Frederick Douglass's
1845 Narrative, one that broke
completely with the race-praising,
name-dropping, best-foot-forward
tradition of most of the black autobiographies written before Black
Boy" (706) .
Adding further to the readability is the format for each writer's
selected bibliography. Rather
than being dropped down and
printed in maller type, the bibliographical and critical information is incorporated into the
text of the essay. As a result,
student get a sense of the importance of scholarship and
critical study, the life blood of
the preservation of this literature.
Most ofthewriters in Volume I ofThe New Cavalcade
are currently taught in African-American and in
American literature classes.
They march, in the tradition of American literature, with all
American writers. And they speak, in
their own pecial voices, for all Americans. In Shadow and Act Ralph Ellison,
"speaking from [hi ) own special area of
American culture," reminds us that "to
embrace uncritically values which are
extended to us by others is to reject the
validity, even the sacredness, of our own
experience. It is also to forget that the
small share of reality which each of our
diver e groups is able to snatch from the
whirling chaos of history belongs not to
the group alone, but to all of us. It is a
property and a witness which can be
ignored only to the danger of the entire
nation." •
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TEAM RESEARCH IN
COASTAL MICROBIOLOGY:
TEACHING THROUGH APPLICATION
Jerald D. Hendrix, Ph.D.
Associate Professor of Biology

M

y pecial interest alway
ha beentoc nvey the
exc itement of my di cip lin e to tud e nts.
Original re earch can be a very effective way t teach tudent the method
and application of bio logica l science.
For several year , l have ought new
ways to fo ter teaching through reearch, and have found that team resea rch, the o rga nization of a clas into
a research team wo rking togeth er to
inve tigate a topic, repre ents a different and powerful approach .
Traditionall y, co lleges use three
approac he to intr duce rudent to
independ ent res arch: dir cted tud y,
in which the tudent wo rks indepen dently under the direction of a faculty
member; internship, in which a tudent works at a government o r private
ag ncy for o ne quarter; and cooperati ve rud y, which u ually is a upervised
work experience for three or more quarters at a government or pri vate age ncy.
In each of these activitie , the experience often focu es o n the accomplishments of the individual tudent w rking independently. T eam re earch add
an additional dimen ion , the interaction of tud nt with each other as a
gr up a th ey wo rk to accompli h a
c mmon et ofobj ective .The re earch
team is able to complete a more complex inve tigation than a ingle individual, and the group interaction can
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reinforce th e learning of new concepts
and technica l ski ll .
ln the summer of 1991 , l had the
pleasure of teaching a course at Kennesaw tate C o llege entitled T earn Reearch in C oasta l Microbiology. ix
students and I conducted a re earch
project that included a field trip to
ap lo l land , G eorgia. In thi article ,
I hall attempt to de cribe the obj ctive , organization , and ad mini tration
of the course , and give my perception
on how the course benefitted bo th the
tudents and the instructor.
Course Backg round and Objectives: Several groups of microorgani m contribute to nutrient cycling and
o ther proce e in coastal envi ro nments. For everal years, I have had an
interest in the microbes fo und in estu aries and salt mar hes. Many speci e of
microorga nisms inhabit the soil of sa lt
mar he ,co ntributing toactivitie uch
a nitrogen and ulfur cycles.
In particular, I wa intere ted in
determining if the di tribution of certain salt marsh bacteria could be used
a an indicator of human impact o n
e tuarine ecosystem . As part of thi
rudy, the team research class focused
on three major scientific obj ec tive : 1)
to develop methods of co llecting sa lt
mar h o il sample for bacterial analysi , 2) to develop method for the enrichment and growth of selected groups
of bacteria, and 3) to evaluate methods
for the extraction and mea urement of
certain minera l co mponents from the
alt mar h ample .
T o complete the scientific obj ec-

rive of the cour e, the student would
have to mploy vera! skill . The e
included using cientific lite rature,
adapting published procedures to a pecific task, fo rmulating hypothese , collecting and analyz ing data, and di eminating information in o ral and written
presentation .
Cour e Organization and Administration: The course wa divided into
three ma in part : preparation, th fie ld
trip to ape lo I land and the follow-up
aft r returning to campu . During the
fir t three w ek , we co ncentrated n
ge tting ready for the field trip. Each
week, l gave a background lecture covering the topic of barrier i land fo rmation , estuaries and sa lt marshes, microbial group found in sa lt marshes, and
the proces es performed by microorganisms. In the labo ratory, pa irs of tu dents performed tandardi zati n procedure fo rt he chemical test we w uld
u e n ap lo. W planned to exa mine
the mar h o il ~ r ammonia, nitrate,
pho pho ru , pota ium , ulfate, ulfide,
iro n , and manganese content. The tudent tandardized the procedure for
each chemi ca l te t, and we di c u sed
the re ult during weekl y cla meeting.
During th earl y rage of planning,
each student chose a different type of
bacteria to wo rk wi th as an indi vidual
project. These included sulfate-reducing bacteria, photo ynthetic bact ria,
halophilic (sa lt-lov ing) bacteria, ni trogen-fi xing bacteria, talked bacteria, and marine spirilla. The students
began co llecting information about

the ir organisms, learning how to isovided labo ratory and dormitory space
late and grow the bacteria. They asfor us during our week-long visit.
During the first three days we sesembled the materials and supp lies they
would need to isolate the organisms
leered sample from ite in the marsh
from soil amples during and after the
along Dean C reek, a tream on the
Sape lo trip.
southern end of the i land within the
On July 10, we loaded up a schoo l
National Estuarine Reserve . Begin ning
at the mouth of the creek whe re it
van with our equipment and gear and
headed toward the coast for our oneempties into Do boy Sound , we collectweek vi it to Sapelo, one of the barrier
ed o il sa mp les at 200 meter interval
islands off the coa t of Georgia. The
along the creek during low tide . W e
state purchased most of the is- ......- - - - - - - - - also cho e a site where
we co llected sample
land in the 1960 and began to
administer it th ro ugh the Deacross the width of the
partment of Natural Resourcmarsh. These samples
es. Near the south end of the
gave us a representation
island was the former estate of
of the length and width
R. J. Reynold . The University
of a typical salt marsh
of Georgia converted the dairy
community in the abbarn and surrounding buildings
sence of human develof the estate into the Marine
opments. W e also colInstitute. Several universityfaclee ted samples from a
ulty res ide on the island and
marsh located near several industrial sites in
conduct full-time research at
the Institute. T he Institute also
Brunswick, G eorgia.
upport the work of postdocA ll of us went o ut in
the fi eld each morn ing
toral scientists, graduate students, undergrad uate interns,
to co ll ect sa mp les.
and visiting cientists from
After lunch, the stude nts perfo rmed
other inst itutions. In adclition to the Marine Inth e chemical
st itute, Sapelo is the loanalys is and becation of a N ational
gan their hacEstuarine Reserve, a
t e ri a l cu isalt marsh system
ture s. T o
protectedfromdecomplete
velopment and
this ta k
used asa ite for
u uall y
resea rc h by
the Institute
and others.
The lnsti-

required the students to work until late
in the evening. The next morning, we
would meet in the conference room in
the dormitory to go over the data and
make any nece sary adjustments in procedure before starting the sample collecting fo r the day.
The students had free time during
the week to explore Sapelo Island. They
al o took advantage of the Marine Institute library to finish some of the
work on the ir reports. By the end of the
week, we had met many of the sc ientists and interns at the Marine Institute, and had shared ou r idea and
learned about the re earch bei ng conducted there. Certainly, we were ad to
leave at the end of ur trip.
After returning to Kennesaw, the
student finished the analys i of the
bacterial cultures they had started on
the island . W e continued our weekly
meetings, with discuss ions focusing on
the progre son individual proj ects. During the last two weeks of the cou rse,
each student gave a final report to the
group and turned in a written report.
The students were successfu l in i olat ing the different types of bacteria
that they studied. For the most part,
the distribution of bacteria in the Sape lo
mar he was consistent with other studie reported in the literature. W e found
that the samp les from Brun wick contained ignificantly higher amounts of
sulfide and ulfate- reducing bacteria
when compared to the Sapelo samples.
Benefits of the Class : In the course
evaluation, the students listed everal
ways the course had enhanced their
science process and personal interaction skills. The technical kills that
they used included critical evaluation
of sc ientific literature, development of
experimental approache to test ideas,
standardization of experimental method with appropriate controls, and interpretation of results.
At least as important as cienceskills,
perhaps, were the interactions of the
students with each other and with
personnel of the Marine Institute.
By working t gether, the students
usually were able to master tech nical kills much more quickly
and thoroughly than when working alone. Our discussions, both
in and out of the cla sroom, served
to enhance ou r ideas and exper iments. It seemed as if the group deve loped a sense of shared responsibility fo r the project. It was especially
(continued on page 12)
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HIGH TECH SUPPORT FOR TEACHERS:
A REVIEW OF GRADEBOOK SOFTWARE
Martha E. Myers, Ph.D.
A i tant Professor of Computer Science and
Infonnation Systems

T

hink back to the moment you decided to teach. Did
you visualize inspired lecture in the college cia s
room, followed by discussions after class with small
groups of student ? Did you see yourself as omeone
imi lar to Jaime Escalante (Stand and Deliver ) or perhaps John
Keating in Dead Poets Society?
C hance are, what you didn't vi ualize were activities like
verify ing clas rosters, identifying an equitable grading system,
adding and dropping student from the cia s roll, or calculating,
as igning and reporting tudent grade in the ru h at the end of
the quarter. C learl y none of u entered the field with the e
ted ious administrative ta k in mind . However, they form a
crucially important component of the job.
Du ring the pring quarter, 1992, a group of students inC 360
began a re earch project concerning current and future technological upport for these admin istrative tasks. The project
sari fied one f the requirement in CS 360, a course in systems
analy i and de ign for information systems (IS) and computer
c ience (C ) majors. The re ults reported here are largely due to
th ir extensive efforts (Table 1).
The project wa divided into two part . The first part, in
which many KSC faculty participated, involved a campus survey
of current use of technology fo r grading and other tasks. The
second part, completed just recently, involved a rev iew of ava ilable software to support thee ta ks (Tabl 2).
Faculty respon etothe mailed urvey wa quitepositive . Out
of 306 faculty m mbers, 105 or about 34% re ponded. Of tho e
re ponding, over 90% were interested in participating in th
review of oftware. C learly, there i a great deal of interest in thi
area. T able 1 ummarize the re ul t from this initial survey of
technology used by faculty.
Today, mostfacultymember atK C havea PC or Macintosh
ava ilable for personal profe sional use. These machines are
primarily IBM or IBM-compatible. Le s than half of the facu lty
members u orne type of ftware upport for grade book activities. Mo t of tho e using manual gradebook methods are interted in futu re automation of these tasks. Virtually all fac ulty
member are interested in learning more about relevant techno logy support.
The econd part of the study focused on the reviewofavai lable
softwa re. T o date, ni ne gradebook-type software package have
been examined. Because many fac ulty member are familiar with
Lotus 1-2-3, the student team de igned and developed a Lotus
prototype (GRAding Pread heet - GRA P) ~ r use by any
intere ted facu lty member. preadsheet file and user d cumentation are available.
Each package was examined for performance in areas related
to ease of use, flex ibility, and growth potential. T able 2 ummarizes preliminary result . •
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CURRENT

HARDWARE

IBM/Compatible ... .......... .... .. ... ... ... ... .... ... ... ... ...... .... ... .... ........ .... .. 93
Macinto h .. ..... .......... ... ...... .. ... ..... .... .. ...... ... .. .. ....... ... ........ ... .......... 9
None ..... .. ... .. .......... ... ... .... ...... ............... ................... ... ... ... ..... ... .. ... 3
TOTAL ........... ...... .. ... ........ ....... .. ... ..... ........ ................ ... ...... ..... ... IOS

CURRENT GRADEBOOK SOFIW ARE
Lotus/QuatroPro .. ... ... .... ... .. ... ... .. ... ........ ...... .. .... ....... .. .... ..... .. .. .... . 18
Diploma (l,IJ ,lll ) ..................... ........... ....... .... ... ...... ... ...... ............ .. 13
dBa e .... .... .... ..... ... ......... ........... .. .. ...... ....... ... ....... ...... ....... ...... .. ...... 2
Micro WAT Ill .. .... .. ... .. .... .. ... ... ...... ........ ... ........ ..... ... .... ............... !
other ... .................. ............ ....... ... ...................... ... ....................... .. . 10
one .... .. ...... .. ......... ..... ........... ...................................................... 6 1
TOT AL ......... .. .. .. ... .......... ....... .... .... .. .. ....... .. ..... .... .. .. ..... ....... ..... . IOS

T able 1. KSC Faculty urvey of Gradebook Software U e

PACKAGE

Ease of use
rt by name
Sort by
orl.D.
Attendance feature
Comment feature
Edit grades, names entered
Enter fractional grade
High, low, median grade
Drop lowest grade
Lists cumu lative grade
Lists distribution fgrades
Average a catagory of grade
Curve grades in one column
Weight grades
Point-based system (alt.)
Back-up fearures
On-line help
Context-sensitive help
Password protecti n
Printing flexibility
View more than one srudent

FEATURES

y
y
y
y

y

N

N

y

y
y
y
y
y
y
y
y
y

N

y
y

y
y
y
y
N

Multiple classes
Number of gr.-1des / students
Number of students / class
Test generator
Calculator
Approximate cost *

y
y
y
y
y
y
y
y
y
y
y
y
y
y
y

y
y
y

N

N
N

y
y
y
y

y
N

y

y

unl
unl

unl
unl

n

N

n

90

35

45
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(Wigs continued from page 1)
Now Nevi lle was clearly miffed.
"You have attacked a practice which orne of us hold almo t
sacred," he poke icily. "[ value tradition very highly until it
become destructive. It is my belief that wig in court bestow
honor upon the wearer and upon the occa ion; but at wor t,
donning white wig~r. for that matter, academic regalia-is a
ham1le practice. Let's talk about one of academe's prized
trad ition which l do not consider to be o benign."
The professor b came immed iately cautious.
"And what trad ition is that?"
"You've mentioned the word twice since we sat down," replied
ev ille. "It's the lecture. It i you r profession's sacred cow, the
tradition you pre erve at any cost, even when better ways of
teaching are ava ilable to you. And all the while, Percy, your
tudent are bored comato e."
"What?" an wered Percy, loudly enough to attract the attention of nearby diner . "The lecture i a venerated and, I might add,
proven mean of disseminating knowledge. Our whole system i
built around it. We have lecture halls; orne of our faculty even
have the ride, Lecture·r. Neville, old boy, you're meddling with
omething you know nothing about!"
"Oh don't I, indeed? Let me rem ind you that l have two
university degrees, which mean that I've heard enough lectures to qualify me a an expert on the ubject. In all my year
of stud y, I can only recall two or three profe or who in pired
and stimulated me through the lecture. It certainl y has irs place
in the cia room, but the fact i that very few of you chap are
an y good at it."
"W ell , I never!" puttered Percy. "I invite you to lun h to
congratu late you on abandoning your anachroni tic legal wig ,
and you tran form it into an occasion to criticize th way I
practice my profe ion! "
By now Neville regretted having attacked hi profe or friend
quite o trongly, and began trying to make amend .
"Percy, o ld friend, "don't take what I sa id personally. You're
probably an exceptiona l lectu rer. I ju t meant that most of the
other ... well, they fall short omehow. They could inspire their
tudent to learn so much more effectively using other approaches."
Though this helped to alve his ego somewhat, Percy wa till
defen ive.
"What would you ugge t, eville?" he asked with more than
a tinge of area m.
"Oh, I'll not pre ume to be pre criptive where academe i
concerned," eville answered. "I ju t think it is sad when one
walk down the halls of one' alma mater, as I d id a few weeks ago
at my twentieth reunion, and ee nothing in the classrooms but
the top of students' head a they bend over their de ks writing
fu riou ly as the profe or drone n and on from yellowed note ."
"W ell , Neville, atlea tth y were ab orbing information. an
you think of a more efficient way of covering vast amounts of
material than lecturing?"

"A a matter of fact, I can. How about reading? The word,
'lecture,' means to read, you know; and lecturing came about in
a day when there were few books, and people depended on the
m t educated to read to them. Today, students can very efficiently read for themselves, they can view videotape and they
can use the computer to learn. If the profe or erve a no more
than a reader of information, this i an inefficient state of affairs

~~."

'

Percy' blood pre ure wa tarring to rise again .
"Next you'll tell me that I am uperfluous-that computers
and videotapes can take my place. Well , I'll have you to know... "
"Quire the contrary, Percy, you mi my point," interrupted
N vi lle. "Books and c mpurers, and uch, simply free the profesor to prom te learn ing on a different level. Let me give you an
example from the visit to my campu I mentioned earlier. After
all that dullness I descri bed, we finally passed this one rather large
class where a young woman profe sor had broken them into small
groups, each of which was engaged in lively discussion. The din
wa unbelievable, but they were involved and interested. And
they were leaming, Percy! Learning more than cold fact . The
dean, who was guiding the tour, pull d th door shut and looked
embarras ed by the whole thing. Ironic, what?"
"Oh, I've heard all of this before," cow led Percy. "My brotherin-law who reac he in America has tried orne alternatives to the
lecture, I must say with mixed re ults. On the one hand, he claims
hi tudenrs' mark improved rather significantly, probably because he watered down the course. But even he admits-you
know how frightfully democratic they are in the colonie ; they
ven allow the student to evaluate their profe ors-even he
admit that hi student evaluations are ometime I wer."
"It wou ldn't urpri e me if they were lower initially," said
Neville. "The tudent 'entire academic experience has condi tioned them to preferpa ivity and predictability to involvement
and challenge. Of cour e they're uncomfortable at fir r with
being made more re ponsible for their own learning."
" eville," sighed the professor, "be a good chap, and drop this
whole conversation, can we? Her come our lunch, and I do
want to enjoy it."
"It would be my plea ure," aid the barri ter with a hrug.
"Remember, you starred it all by poking fun at my courtroom
attire, which, by the way, I shall re ist abandoning vigorously to
the bitter end."
"And!," aid Percy re lurely," hall give up my tm ty lecture
note when they pry them from my cold, dead finge r !" •
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BRIEFLY
NOTED
Preparing Course Syllabi for Improved Communication, by Malco lm
A. Lo wth e r , Joa n
tark a nd
Gretchen G. Marten .
RIPT AL,
uite 2400, EB, Univer ity £Michiga n, Ann Arbor, MI 48 109 -1259.
tudents are e ldo m if ever awa re of
the time faculty spend prepa ring a
course.
till, one of the mo t oftenexpressed student expec tation of a
good teacher is that s/he be "well-pr pared." The course yllabus provide
the first impression of prepar dn
but to often it i a po r indicator of
ju t how much planning and rganization ha taken place b fore th e tud nt even regi ter ~ rthe cour e. Also,
acco rding to the author , m st sy llabi

fail to communicate much information tudent need in their initia l encounter with th cour e. Research ha
hown that stud nt learn more effectiv e ly wh e n th ey und e r t a nd the
instructor's intention . In short, the
yllabus should communicate far more
than when a ignment are due, a testing chedule and grading procedure .
Th e author li t t n it m which,
without being pro criptive, might be
included in a typica l syllabus: 1) Basic
Informati on on the Instructor and the
Course, 2) ourse Purpo e, Goals and
Objective , 3 ) Educational Beliefs, 4)
Content O utline, 5 ) Assignments and
C ur e a l ndar, 6) T ex tbooks, 7)
upp lementary Reading , 8 ) Methods
of In tructio n , 9) tudent Feedbac k
andGrading Pro edure andlO)Learning Fac ilitie and Re ource for tu dent . Le t the reader be fri ghtened
away, all of thi is covered in 24 page ,
and many of the suggestions are presented in a "checklist" format . •

REAC I•IING

THROUGH TEACHING
Plea e share with u y ur id a ab ut teac hin and the exciting trat gie
you u e for making your classroom successful. Please end all articles, typed
double-spaced, to Don Fo rre ter in THE CENTER FOR EXCELLENCE IN
TEACHING AND LEARNING .
Giving guidance and vi ion to CETL i a Facu lty Deve lopment ommittee
including the fo llowing:
Bowman Davi , Ph .D.
Lynn Fedeli, Ph.D.
Jackie Givens, B.A.
Ben Golden, Ph.D.
ataline Matthew , M.A.
Jo Allen Bradham, Ph .D.
Ed Rugg, Ph.D.
Donald abbare e, Ph.D.
Howard healy, Ph .D.
Alan chlact, J.D.

-

Don Forrester, Ed .D.
Lorraine V. Murray, Ph.D. Lynn Mo
M. Lynch All ison
hiela Powderly
-

pani h
oordinator of ponsored Programs
Profes or of Biology
In tru tor of Reading- Developmental tud ie
A ociate Profe or of Eng!ish
Vice Pre ident for Academic Affair
A i tant Profe sor of Economic
As ociate Professor of 1-1 i tory
Associate Professor of Busine Law
Edi tor
A istant Edi tor
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De igner
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Kenne aw tate College, a en ior college of the University y tern of Georgia, i
an affirmative action/ equal educational and employment opportunity instituti n.
Kenne aw tate oil ge, P.O. B x 444 Marietta, GA 30061 (404) 423-64 10
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(Team continued from page 9)
pleas ing to me for the tudents to develop an attitude of ownership toward
the proj ect.
One example of the team re earch
concept in action occurred during the
ape lo trip . Originally, we had divided
the clas into three team of tw tu dent , with each team perf rming the
ch mica! ana lysi on th ample for
o ne day. After the fir t day, we met to
eli cuss procedures and result . The team
that analyzed the first samples reported
man y ways to carry out the procedure
mo re effici ntly. For exam ple, they uggested that the others work together a
one tea m of four tudent in read of
tw team of two tudent each . The
th r u ed the sugge tion and were
able to complete their work mo re ea ily
and in les time.
There were many opportunitie to
di cus their work with c ientist and
o ther students at the Marine In titute
and to learn about their resea rch . In
particular, there was much interac tion
between our class and undergraduate
participating in the ummer Internhip Program at th In titute. In a couple of ca es, it alm t ee med a if we
had "adopted" ome n w t am member , b cause the intern would di cu
th ir own project with u and a k for
our ugge tion . In retu rn , th intern
made many helpful ugge tions about
our idea and methods.
A s the in tructor, I found that I also
gained a great dea l from the experience. I discovered that the team research o ncept can be an effective and
ex iring way to integrate teaching and
research.lt is al o a good way to launch
a new re earch proj ect. Du ring the previou year, I had worked to begin a
proj ect o n ulfate-reducing bacteri a in
coasta l marshes. The data gathered by
the team re earch c la pr vid d impo rtant background information and
data fo rthi project. The team re earch
cla a l ogeneratecl interest amo ng students in the department for thi reearch effort. everal of the student
from the cla , as we ll as o ther tudent ,
returned with me to ape lo late r in the
year to gather more amples fo r the
project.
I definitely recomm nd the team reearch concept for any in tructor intere ted in tudent re earch. It repre ents
an effective use of time and re ource ,
and it brings the added dimension of
cooperative student interaction into the
stude nt re earch experience. 4lj
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The challenges of producing a newsletter
Don Forrester
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eing asked to share Kennesaw State's faculty newsletter with this audience is, at the
same time, flattering and intimidating, making this all the more difficult
to write. I have decided, then, to
abandon what little journalistic savvy
I have and simply talk about
Reaching Through Teaching as I
would with a colleague. Maybe this
will assure you that I view our publication not as an ideal in the classical
Greek sense, but as something which
we are always challenged to improve
by making it a more readable, more
accurate, more attractive, and more
useful agent of change in the next
issue than in the last.

~

Hurdles
There are, I'm sure you'll agree,
some hurdles to jump in order to
make an effective faculty newsletter.
Here are a couple which keep me
challenged, and a couple of solutions
which (sometimes) work:
Hurdle #1: Many faculty hold
methodology in disdain. Oh, we
accept the lecture method and the
Socratic method, but tend to resent
anything that even hints at a bag of
tricks -- unless, of course, it is our

own bag of tricks, which we prefer
to call "inspired teaching." Most
faculty would probably like to improve their presentational skills, but
the best way to address this issue in
a faculty newsletter remains my most
challenging obstacle.
Solution: One way of presenting
"nuts and bolts" ideas has been
through an occasional column (not in
the current issue) entitled "The Creative Teacher," modelled unabashedly
after POD's Bright Idea Network.
Here, faculty share teaching tips in
200 words or less. (Supposedly. Do
you know how hard it is for a professor to say anything in 200 words?)
My experience has been that these
short articles are at least as difficult
to obtain as those with 1,200 to
2,000 words, but some very creative
ideas have been published in this
little column.
Hurdle #2: Graduate school
programs us to publish research
articles, not articles about teaching.
So even on this campus--a place
where teaching is highly valued-probably no more than one article
out of ten is unsolicited. The rest
are gotten through a process not
unlike that of fly fishing, where it
takes many casts to hook a trout.

Solution: Though Reaching
Through Teaching does not pretend
to be a scholarly publication, we
have tried to emphasize the scholarship of teaching. Many articles grow
out of some applied research effort,
often involving students.

Credo
I believe that an issue does not
need a central theme other than
teaching. The current issue, for instance, includes the editor's cover
article, a book review, a comparison
of gradebook computer software, a
distinguished teacher article, an article announcing recipients of faculty
development grants, a description of
how one faculty member teaches his
students by involving them in his
own research, and a regular editorial
column called "Briefly Noted." The
only theme issue that I can recall was
Fall 1991 on the subject of "Assessment," and, frankly, I do not consider it one of our best efforts.
If an aticle is about teaching, in
any sense of the word, we probably
can find a place for it in Reaching
Through Teaching. We consider
material on teaching both inside and
See 0 Chsllengu, Supplement page 2
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0 Challenges (from Supplement, page 1J
outside the classroom. It may involve content, preparation, presentation, philosophy, evaluation, motivation -- you name it.
Though we call the publication a
newsletter, we are not much interested in newsy items per se. The
current issue's reporting of grant
recipients is about as newsy as it
ever gets.
Though at first glance it may
appear arrogant, our philosophy and
practice is to accept articles only
from our own faculty. It is sometimes tempting to do otherwise,
especially when contributions seem
to be down and I've just run across
one of those perfect articles in someone else's publication. But this
decision is based upon the premise
that faculty value what they own.
So until convinced otherwise, I'll
continue this practice.

Appearance
On the publication's masthead it
may appear as though I have a rather
full staff. The truth is that the very
talented people who do the design,
production, typesetting, additional
proofreading, etc. are in the College
Relations Office. An editor should
know his own limitations, and I
surely know mine. I could never
illustrate my ideas and those of my
contributors in the attractive,
attention-getting manner they do.
Though we academic types profess not to like glitz, I'm not embarrassed to say that I think the appearance of a newsletter is critical.
Appealing design is no substitute for
good articles, of course, but even if
content is first-rate, a ragged, pasteup, homemade appearance is not
inviting to busy readers. The day
of the typed, mimeographed, and
comer-stapled faculty newsletter is
gone. With the proliferation of
desktop publishing, the job of
creating a visually inviting publica-

tion is much easier than it used to
be.
Our copy is set on a Macintosh.
I am told that the type quality would
be somewhat better if done on professional equipment, but for the difference in cost, this seems to be a
good compromise. We do send our
camera-ready version to a professional printer. Experience has taught
me never to skimp on graphics, color
or paper.

Finding Something to Print
Returning to the fly-fishing
analogy, I am happy to say that
experience teaches one the most
likely places to cast. After learning
this lesson, I can honestly say that
soliciting articles has become one of
my most pleasant challenges. For
example, when the recipients of our
faculty development grants for instructional enhancement complete
projects, they are usually willing and
often eager to share the results with
colleagues. Collaborating with colleagues addresses one of the reasons
I became a professor to begin with.
Besides, this one source probably
nets us more articles each year than
any other.
A second source of articles is
our brown bag lunch series, which
we refer to as Teacher Talks. When
a particularly valuable session takes
place, the presenter can expect a call
from me. My approach is to compliment the idea, then suggest that
there are surely many other colleagues who would be interested in
reading about his or her ideas.
Given this scenario, I am seldom
turned down.
The only other source I will
mention is a bit more vague, but, I
think, no less important. To locate
potential authors, I always keep an
ear to the ground for rumors about
exceptional teaching. It goes without
saying that it is necessary to rub
elbows with faculty from every
school and department on campus.

This is not always easy, but two
of our teaching center's programs
help to make it possible. The first is
the New Faculty Orientation each
September, where, you may be sure,
new colleagues are made aware of
Reaching Through Teaching. The
second is a program called Leadership Kennesaw State, where each
year 25 to 30 faculty members from
many disciplines meet monthly for an
entire year to develop their leadership skills in various aspects of
campus life, including teaching.
Both programs allow me to make
many contacts which are very productive of good useable articles, and,
I must add, are extremely rewarding
personally.

Finally

o o o

In closing, I want to summarize
what we always try to do with
Reaching Through Teaching:
1. Include topics that interest this
faculty.
2. Seek variety of content.
3. Connect articles to the scholarship of teaching.
4. Print articles which are a culmination of dialogue about teaching between this office and the
authors.
5. Make the issue attractive and
readable.
6. Be generous with graphics, ink
and paper.
7. Edit kindly and diplomatically, in
collaboration with the authors.
8. Use multiple proofreaders and
multiple proofreadings.
9. Be self-critical of the final result.
10. Write a thank-you letter to each
author and send along three extra
copies. (Faculty members have
promotion and tenure committees
to impress. They also have
mothers.)

